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THE IMPACT OF RESPONSIVE RELATIONSHIPS ON STUDENT ACHIEVEMENT

A positive school climate exists when all members of the school community feel

safe, included, and accepted, and actively promote positive behaviours and interactions.

Why it Matters?
Relq-l-ionsh i ps & A secure base provides the
foundation upon which supportive
relationships are built.

of Trauma-Sensitivity (Tramter ot . 2018)

(adapted from Building Trauma-Sensitive Schools, Alexander, J. 2019)

- Students who experience consistent co-regulation, are more
trusting of their relationships, and are better able to focus on learning.

- When educators intentionally communicate in positive
ways (i.e., calm, neutral, and assertive) and give constructive feedback,
$ students respond with improved regulation and engagement.

- One strategy to support student belonging is the
Emotional Bank Account. Like a bank account, the things we say and do
act as deposits or withdrawals, affecting the balance of our relationships.
The corrective nature of teaching requires withdrawal's to support
student growth. The key is to make more deposits than withdrawals.

- Educators must be a Secure Base for students, developing
the safe and trusted relationships necessary for successful learning.

"..the educator
who acts with
intention knows Why a positive, supportive and consistent staff/student relationship is essential:
why they do what
they do "

Tranter, 2018, p. 169

* Provides the secure base from which students feel safe and supported to explore, grow and learn.
¢ Relationships motivate all behavior.

o Creates positive classroom climate where students feel safe and connected. Create a

’ - positive school climate one classroom at a time!
» Facilitates getting to know students' unique needs, strengths, struggles, background, and interests.
n ¢ Informs curriculum selection and differentiated learning allowing for a diverse and inclusive learning
experience where everyone feels represented and accepted.

Professional * Relationship skills are learned by watching positive interactions and through positive interactions
Reflection: with adults.

How do you » Facilitates co-regulating and supports movement to the top of the ladder where students feel safe,

support social, engaged and will remain available for learning.

students to » Influences the development of social skills, empathy, and social responsibility (Pepler & Craig, 2014).

regulate?

» Students will be less likely to bully others, and are more likely to support bullied students
(Ontario Ministry of Education, 2013).

The TVDSB Promoting_Positive Behaviour Toolkit
has been designed to provide resources, tip sheets and strategies for staff to create positive, safe school climates as we strive to

ensure student success. The toolkit also contains information on Identity & Lived Experiences, which is a foundation for equity and

inclusion. For more information, please go to: https://bit.ly/3m7ISGU


https://drive.google.com/file/d/1ROuDW6MmFIy2QJdBTI8DIuSOrdNn-JNP/view?usp=sharing
https://drive.google.com/file/d/1ROuDW6MmFIy2QJdBTI8DIuSOrdNn-JNP/view?usp=sharing
https://drive.google.com/file/d/15qtLBVCW6CTDZxL4axRgGs3-FAjxNLIY/view?usp=sharing
https://drive.google.com/file/d/17r766PZyQwAPbz_aGiSeo1BSCoZO4yb7/view?usp=sharing
https://drive.google.com/file/d/1SLYvJQujpnGG8eygc4T_9PCAGlQwjbhK/view?usp=sharing
https://www.youtube.com/watch?v=UD9m5n-ZpB0
https://www.youtube.com/watch?v=pCv0G4JEuJY
https://powerfullearning.com/the-emotional-bank-account-strategies-to-support-belonging-in-schools/
https://powerfullearning.com/the-emotional-bank-account-strategies-to-support-belonging-in-schools/
https://youtu.be/kzvm1m8zq5g
https://drive.google.com/file/d/1ROuDW6MmFIy2QJdBTI8DIuSOrdNn-JNP/view?usp=sharing
https://drive.google.com/file/d/1ROuDW6MmFIy2QJdBTI8DIuSOrdNn-JNP/view?usp=sharing
https://sites.google.com/gotvdsb.ca/behaviourtoolkit/home
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Stress Behaviour

(Consider the educator's and the student's behaviour)
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You are the strategy!

Follow the link for strategies you can
try today in your school!
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Safe/Social/Engaged

o Connected to students/educator and
peers

e |ldentifies and manages emotions

e Respectful turn taking and listening

¢ Inclusive
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e Feeling unable to move or act

Autonomic Nervous System as a Ladder: Adapted from the
Polyvagal Theory in Therapy by Deb Dana

Souers & Hall, 2016

Why it Matters?
"Self-regulation refers to how efficiently and effectively a child
deals with a stressor and then recovers" (Shanker, 2013, p.2).
Students can learn how to do this through co-regulating with an
adult. One way to co-regulate with students is to model your own
calming practices. Showing how you manage stress can be very
powerful. When we co-regulate with students we support them
to manage strong emotions and stress behaviour. We co-regulate
so students can move up the rungs of the ladder where the
learning brain is activated. When students are regulated then the
entire class climate is more positive and behaviours, such as
bullying, are greatly reduced
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.Not Misbehaviour

Why it Matters?
Intentionally observing our

learners, as we reflect on the
physiology of stress responses in
the brain helps us seek mitigating
(or contributing) factors for a
student's actions (watch Dr. Bruce
Perry explain the brain's response
to stress). Viewing behaviour
through this lens helps us to focus
on its cause (i.e, feeling unsafe or
disconnected) rather than its
symptoms (i.e., throwing objects or
disengagement) and lends itself to
connecting with our learnersin a
way that fosters co-regulation (e.g.,
sharing our calm).

https://holisticfamilypsychologist.com/

All underlined text is a
hyperlink to more
information.
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OUR STudenTS' CALM

@TVDSBSafeSchool Don't forget to tell us

how you stay calm
#TVDSBshareyourcalm


https://docs.google.com/document/d/1KQtd6uyacjDJeC8J1yQKRkHD6B6YsVxrqkaHPqSi-Vc/edit?usp=sharing
https://docs.google.com/document/d/1CUxqDiylu8ZS5BnJlhFqDw--cnCbkTIEfPMmZY5m1sw/edit?usp=sharing
https://drive.google.com/file/d/1zCEetqnzuiI345dRKpy6dDfzBV7Lob-M/view?usp=sharing
https://www.youtube.com/watch?v=_3is_3XHKKs
https://www.youtube.com/watch?v=keDvv-SwXvo
https://www.edutopia.org/article/role-emotion-co-regulation-discipline
https://www.youtube.com/watch?v=AyQdeYjXUhE&feature=emb_logo&ab_channel=GreaterGoodScienceCenter
https://drive.google.com/file/d/1sH6YNUAu8h76upZhf3BIkcztbZGoYC8H/view?usp=sharing
https://tvdsbo365-my.sharepoint.com/:b:/g/personal/tv45601_tvdsb_ca/EY3S-QMk6nVNmOGGb13HvSQBF1taeriFo_qqtPGD548KEw?e=Lj94OS
https://forms.gle/5Fg98wmDX88XCwNb6
https://forms.gle/5Fg98wmDX88XCwNb6
https://forms.gle/5Fg98wmDX88XCwNb6
https://forms.gle/5Fg98wmDX88XCwNb6
https://forms.gle/5Fg98wmDX88XCwNb6
https://docs.google.com/document/d/1_6Epy3gpQaA1k509kC7pEagIa54lFBp59hRZneZUDHo/edit?usp=sharing

PUTTING IT INTO PRACTICE fcorrem:

Overview Scenario Resources

Incident of Concern
e Student is accused of bullying behaviour
e Peer reported being smacked, hat taken away,
backpack ripped and mentioned being tripped by
the same student earlier in the week
e Bus driver also reported similar observations with
same student and others several times in the last

"Putting It Into Practice" is a feature of this newsletter that provides ~
educators and administrators an opportunity to reflect on how to
apply theory related to relationship-based approaches to learning
into evidence-informed practice, in a scenario. The starting point is
to consider the context of a situation, the learner profile of the
student(s) involved in the midst of that context, mitigating factors
that influence interventions and responses including (but not

o . . : . few months

limited to) a range of Tier 1 strategies, co-regulation options and

restorative practices that are most likely to have the greatest 2\ How will you gather important information to inform
positive impact on future outcomes for the student(s) involved. = your next steps?

"Putting It Into Practice" provides an opportunity for any educator to
reflect on their own practice and further develop their skills for
supporting students.

Student Profile
e Student is diagnosed with ADHD
e Enjoys phys. ed. and art class
e Finds transitions challenging and communicates

M itigati ng_Factors this by making rude comments
e Ability to control behaviour? ¢ Rides the bus to and from school- 45-minute each
e Unacceptable risk to the safety of any person? el
e Hasan IEP

e Progressive Discipline?
e |mpact on education?

Suspended in previous years

e |EP?
e Personal history? (’7\, What key information have you learned through
Age? 4 looking at the student profile?

Personal trauma/adversity?
Impact of Covid on family/student?
|dentity, ability, lived experiences? Share Your Calm-In The Moment
Relationships in and out of school? When the student gets off the bus, they may be angry, agitated, and
worried about the consequences of their behaviour. This is
dysregulation. Through co-regulation you can support the student

Stress Behaviour or
Misbehaviour?
e Finding your calm and sharing it

4l o Being aware of your word choice, tone of voice, and posture -
¢ remain calm, neutral and assertive

(’7\ How will you create/use a_student profile as a tool for
understanding student behaviour?

;... e Providing the student with time and a quiet space

Proactive Tier 1 Strategles e Validating the student and responding in a kind/caring manner
v as you respond to the issue

Model relationship skills, and create opportunities for
positive peer interactions

® Bus accommodations (e.g., headphones, seating plan,
drawing materials)

® Assign special bus job; check in upon arrival

e Use the 2x10 to build student/driver, student/staff
relationship (’7\

® Act/speakin a manner that adds deposits to the </
student's emotional bank account

® Address any/all disrespectful behavior . .

* Information gathering (e.g., consult student o Restorative Actions

profile/OSR/IEP, speak to caregiver) (d What restorative action as an alternative to

(’2} Which of the above strategies have you implemented? suspension would you initiate? Share your ideas on
Do you see yourself trying? Would you like to discuss the Jamboard.

with your Admintstrator?

When we co-regulate, our students move up the rungs of the ladder
where the learning brain is activated and where problem-solving
skills are accessed.

How do you_establish routines for yourself/staff/ students that allow
time and space for finding calm?



https://drive.google.com/file/d/1BYD4gyt5HW8_JCCb2WWUFAgbnn5U0RYl/view?usp=sharing
https://smh-assist.ca/emhc/2017/12/18/2-x-10/
https://powerfullearning.com/the-emotional-bank-account-strategies-to-support-belonging-in-schools/
http://www.edu.gov.on.ca/eng/policyfunding/SupportResGuide.pdf
https://www.ontario.ca/laws/regulation/070472
https://sites.google.com/gotvdsb.ca/behaviourtoolkit/home
https://docs.google.com/document/d/16a4W-D9r7zDISyGflwh9fYWCf36SlJp009YlHyXLbHw/edit?usp=sharing
https://docs.google.com/document/d/16a4W-D9r7zDISyGflwh9fYWCf36SlJp009YlHyXLbHw/edit?usp=sharing
https://docs.google.com/document/d/16a4W-D9r7zDISyGflwh9fYWCf36SlJp009YlHyXLbHw/edit?usp=sharing
https://docs.google.com/document/d/16a4W-D9r7zDISyGflwh9fYWCf36SlJp009YlHyXLbHw/edit?usp=sharing
https://docs.google.com/document/d/16a4W-D9r7zDISyGflwh9fYWCf36SlJp009YlHyXLbHw/edit?usp=sharing
https://sites.google.com/gotvdsb.ca/behaviourtoolkit/safe-accepting-schools/alternatives-to-suspension
https://jamboard.google.com/d/1qp9ywWl1JO_bL2Xk-iGEr3822dnqdSEuYCJB1M3byMs/edit?usp=sharing
https://www.pbisworld.com/tier-1/
https://sites.google.com/gotvdsb.ca/behaviourtoolkit/reflective-practice-self-care
https://www.edutopia.org/blog/the-power-keeping-cool-rebecca-alber
https://www.edutopia.org/blog/the-power-keeping-cool-rebecca-alber
https://drive.google.com/file/d/1BYD4gyt5HW8_JCCb2WWUFAgbnn5U0RYl/view?usp=sharing

